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READING FOR ALL 

 
 

The parties to this Agreement believe that a quality education is a fundamental right of every child.  All children 

can learn.   We have the responsibility to preserve the right of all students to succeed and to promote success 

for every student.  We further recognize and greatly appreciate the extraordinary commitment of all school 

employees and the efforts they make every day to meet the needs and promote the interests of students.   We 

dedicate ourselves to a shared commitment to the four goals of MCPS as expressed in Our Call to Action:  Pursuit 

of Excellence. 

A Compact for Collaboration 

This negotiated Agreement was created using an interest-based bargaining process between 

Montgomery County Public Schools and the Montgomery County Education Association.  It is much more than a 

contract that describes the wages, hours, and working conditions of the unit members covered by it.   

School systems across the country that have made progress in improving the quality of teaching and 

learning—the key to improving student performance—have done it by creating a culture of ownership and 

participation by teachers and other staff in the development of strategies for improvement.  We believe that a 

culture of ownership must include supportive, collaborative relationships among teachers, principals, and other 

staff, and structures that facilitate institutional collaboration. 

MCPS is committed to creating organizational structures and processes that solidify the collaborative 

relationship between MCPS and the teachers’ representative organization, MCEA, so that all parties will work 

together to do what is best for students. 

This Agreement describes a relationship of collaboration being forged between the teachers’ union and 

the school system, dedicated to the continuous improvement of the quality of education in Montgomery County 

Public Schools.   “Continuous improvement” in an educational setting vests employees closest to the work done 

with students with the shared responsibility to decide how that work is to be done.  For the union, taking 

responsibility for the improvement of the quality of teaching and learning represents an expanded role in public 

education.  For the administration, nurturing a partnership with the union dedicated to the improvement of 

instruction, schools, and the school system has become a priority.   

In effect, this Agreement becomes a compact that defines how we work together in the interest of 

students.  We commit to work together to obtain and/or realign resources necessary to implement the goals 

and concepts described throughout this Agreement. 
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READING 1 

 

 

 
COLLABORATION 

 

A. Introduction 
MCPS is committed to creating organizational structures and processes that solidify the collaborative 
relationship between MCPS and the teachers’ representative organization, MCEA, so that all parties will work 
together to do what is best for students.   

We define collaboration as a process in which partners work together in a meaningful way and within a time 
frame that provides a real opportunity to shape results.  The purpose of the process is to work together 
respectfully to resolve problems, address common issues, and identify opportunities for improvement.  To be 
successful, the collaborative process must be taken seriously and be valued by both parties.  The process must 
be given the time, personal involvement and commitment, hard work, and dedication that are required to be 
successful.  The partners will identify and define issues of common concern, propose and evaluate solutions, and 
agree on recommendations.   

B. The Board of Education and the superintendent agree to meet with the Association’s Board of Directors 

at mutually agreed upon times to discuss matters of interest and concern.  The Association’s Board of Directors 
will submit items to be included on the agenda five working days prior to the meeting. The Association’s Board 
of Directors will meet with the superintendent at least once a month during the term of this agreement to 
review and discuss matters of mutual concern and administration of this Agreement 

… 

D. Commitment to Equitable Practices in the Workplace 

The Board of Education and the Association are committed to equitable practices for the achievement of all 
students.  Our commitment to equitable practices and diversity is reflected in the school system’s core values 
and beliefs.  In order to be successful, the parties expect all staff to respect individual and group differences and 
to recognize that diverse opinions, perspectives, experiences, and backgrounds help MCPS attain the high 
expectations we have for all students. 

It is our shared responsibility to assume that each student and adult has unlimited potential and has the ability 
to achieve at high levels.  Equitable practices require the commitment to high expectations for all students and 
employees and the provision of supports that build capacity to meet the diversity of their needs.  All employees 
are committed to cultural competence and positive relationships with all students, staff, parents, and 
community members, regardless of race, ethnicity, or background. 
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E.  Collaboration Among the Leadership of MCEA, Other MCPS Unions, and MCPS 

Leadership 

The parties are committed to working collaboratively with representatives of the other employee organizations 
in a variety of structures and processes that have been created to address the priorities of MCPS.  They include 
the following: 

 
Associations/Deputy Superintendents/Chief Operating Officer (ADC)—A joint committee that provides for 
regular, ongoing discussions and decision making on matters germane to the employee organizations and 
management.  The membership of ADC includes the president and executive director of each of the employee 
organizations, the deputy superintendent, and the chief operating officer.  The charge of the ADC shall include 
but not be limited to the following: 

 Discussing matters of mutual interest or concern 

 Identifying opportunities to address shared interests 

 Developing guidelines and processes for implementing collaboration throughout the school 
system 

 Creating an organizational expectation for collaboration 

 Identifying supports and resources to sustain collaboration 

 Serving as a coordinating body and resource to facilitate the use of collaboration throughout 
MCPS 

 Reviewing and assessing the effectiveness of collaboration between MCPS and the associations 

 Determining how to align the three professional growth systems 

 Resolving problems arising from the interpretation or implementation of collaborative decisions 

 Supporting the implementation of the Organizational Culture of Respect throughout the system 

 Identifying how decisions that are made with other employee organizations will impact unit 
members and how all parties will be involved in these decisions so that the impact of any 
decision will be known before the decision is made 

 Discussing decisions that impact the members of multiple associations  

 Working together to identify opportunities and initiatives to improve the wellness of MCPS 
employees 

 Arranging for online publication of Time Impact Statements 
… 

Councils on Teaching and Learning  
The Councils on Teaching and Learning (CTL) continue to provide school-based unit members an 
opportunity to discuss, collaborate with MCPS staff and communicate about MCPS initiatives related to 
curriculum, assessment, instruction, and staff development.  The representatives on the CTL will 
provide the perspective of teachers at each grade level and in each subject discipline.  They will 
participate with MCPS representatives in collaborative problem-solving regarding matters germane to 
curriculum and staff development.  They will communicate regularly with their constituency groups for 
feedback, input and suggestions on how to improve instruction through the use of curricular tools and 
professional development activities. Any new system-wide assessments will be presented to and 
discussed with the CTL prior to any final decision on implementation. 
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Collaboration 

C. Organizational Culture of Respect 

 
The parties are committed to fostering an organizational culture of respect throughout the school system (see 

Appendix B for the entire document).  This culture is built on the belief that all employees are essential for the 

school system to attain equity and excellence for all students. To accomplish this there must be a system-wide 

commitment to foster this organizational culture of respect and there must be accountability at all levels of the 

organization.  The parties recognize this collective bargaining relationship is essential to enhance this culture.  

The organizational culture of respect is based on the following principles: 

 Trust in each other and the process 

 Use of collaborative and interest-based processes 

 Recognition of every employee’s contributions 

 High expectations for all staff and students that are reasonable, clear, and transparent 

 Open, honest contributions without fear of retribution 

 Open and effective communication 

 Respect for various points of view 

 Civility in all our interactions 

 Team building and working together as teams 

 

The parties will work together to ensure all employees understand that in order to create this culture, all parties 

must take responsibility for their own behavior and follow these principles.  Managers and supervisors must 

model this behavior, and all employees are expected to exhibit this behavior at all times. 

One way to ensure this culture exists throughout MCPS is through the full implementation of the Teachers 

Professional Growth System.  Professional development plans and employee recognition are important 

components of this system.  In addition, all employees are expected to provide and receive feedback 

constructively and respectfully. There will be a commitment to resolving issues and problems at the lowest level 

possible without applying blame.  



CONTRACT READING  

 

6 
 

Appendix B 

A COMPACT BETWEEN 

Montgomery County Education Association (MCEA) 

Montgomery County Association of Administrators and Principals (MCAAP/MCBOA) 

Service Employees International Union (SEIU) Local 500 

Board of Education and the Superintendent of Schools  

SEPTEMBER 2005 

Organizational Culture of Respect 

The Board of Education, the superintendent and the executive staff, and the organizations representing 
employees recognize and value the role of all employees as contributors to a learning community which sets 
high standards of performance for staff and students.  By working together through continuous improvement, 
effective communication, and meaningful involvement in the decision-making processes, we provide a high 
quality education to every student.  We are committed to shared responsibility and a collaborative partnership 
integrated into an organizational culture of respect. 

The commitment to foster an organizational culture of respect that is embedded throughout the school system 
is a priority of the employee organizations, the Board of Education, and the superintendent and executive staff.  
This culture is built on the belief that all employees, both school-based and non school-based, are essential to a 
successful learning environment.  Inherent to this belief is the recognition that there is strength in diversity, 
which is inclusive of all groups and individuals. We are committed to: 

• Trust in each other 

• Use of collaborative and interest-based processes 

• Recognizing the collective bargaining relationships as opportunities to enhance this culture 

• Recognition of every employee’s contributions 

• High expectations for all staff and students that are reasonable, clear, and transparent 

• Open, honest contributions without fear of retribution 

• Open and effective communication 

• Respect for various points of view 

• Civility in all of our interactions 

• Team building and working together as teams 
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There is a commitment to fostering and sustaining a culture of respect through supports and 
structures. In order to be effective, these supports and structures should be embedded throughout 
the system, visible and accessible to everyone, and seen as fair and equitable.  In order to make 
certain that this culture is promoted throughout the school system, time is needed for collaboration, 
training, and professional development and resources are needed to accomplish this. 

Examples of supports and structures include, but are not limited to: 

• Board of Education policies, such as the Creating A Positive Work Environment in A Self-

renewing Organization and Human Relations policies. 

• Professional growth systems, which include professional development, employee orientation, 

mentoring, training, recognition, support for new and under-performing employees, and 

professional development plans 

• Collaborative processes, such as labor/management collaboration committees, Councils on 

Teaching and Learning, principal leadership groups, cross functional teams, advisory 

committees, and Study Circles 

• Diversity training and development initiatives 

• Continuous improvement processes, including the Baldrige-guided school  

improvement process 

• Communication processes, including satisfaction and climate surveys, focus groups, budget 

forums, and various feedback reports 

• Dispute resolution activities 

In an organizational culture of respect, individuals are aware and understand the impact of their 

behavior and decisions on others. We expect that the actions and behaviors of all individuals and 

groups are consistent with and reflect this organizational culture. The actions listed below represent 

expected behaviors: 

• Model civility in daily interactions 

• Use collaborative and interest-based strategies rather than positional or adversarial 

approaches 

• Be clear about the level of involvement in the decision making process 

• Seek to solve the problem, not apply blame 

• Utilize active listening skills 

• Encourage creativity and risk-taking 

• Seek and respect the opinion of others 
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• Respect the time and the time commitments of others 

• Seek to resolve issues at the level where they occur 

• Seek to understand before making judgments 

• Acknowledge the professional judgment of individuals in their roles 

• Be aware of non-verbal communication 

• Use power and authority appropriately and positively 

• Be an active and responsible member of the team 

• Be responsible for accepting and giving feedback 

• Provide and receive feedback constructively and respectfully 

• Communicate openly and respectfully 

 

In order to sustain an organizational culture of respect it is critical that all employees have an 

awareness, understanding, and tolerance of others’ interests, viewpoints, culture, and background.  

This culture promotes a positive work environment that ensures the success of each employee, high 

student achievement, and continuous improvement in a self-renewing organization. 
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A.  

We believe collaboration is a core value of Montgomery County Public Schools (MCPS) and at the same time, we 

believe time is a valuable resource in effective teaching and learning. The parties agree educators need a 

balance of both individual planning time and collaborative planning time in order to meet the needs of students 

effectively.    

Schools and those who work in them are at the heart of improving teaching and learning.  Each school is 

responsible for continuously renewing itself and building the capacity of its staff to improve the achievement of 

its students. Decisions about teaching and learning must involve those closest to the teaching and learning 

process within each school community.  Each school community has the best information and is in the best 

position to craft appropriate and effective strategies to improve student learning.   

The emphasis on authority, responsibility, and support for the classroom can best be accomplished by 

collaboration and shared decision making in schools.  Collaborative school-based decision making brings people 

together who then share responsibility for needed changes and accountability for results. In order to accomplish 

this, each school should have a leadership structure that includes the following: 

• Principal, Elected Faculty Representative, Elected Support Representative Team 

• School Leadership Team 

• Other Teams, Departments, and Committees 

It is expected that schools will follow guidelines that have been developed for each type of team. It also is 

expected the school leadership teams will utilize self-assessment tools to determine how effectively they are 

operating. In addition, school leadership teams are expected to ask for support when these assessments indicate 

there are opportunities to improve the effectiveness of the operations of the teams and the decision-making 

processes in the school. There is a commitment to provide this support when it is requested. 

School Leadership Teams 

a. Every school leadership team is expected to operate collaboratively, be representative of and 

accountable to staff, and involve staff in decision making. The leadership team is the core group that has 

primary responsibility for collaborative decision making with the administration on the instructional program. It 

is critical for the team to utilize Facilitative Leadership and Baldrige processes and structures in decision making.  
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MCEA unit members on the team may include resource teachers, team leaders, content specialists, classroom 

teachers, and others designated by the principal.  The leadership team will include the elected faculty 

representative.   

School leadership teams will be engaged in decision making about the following:    

(1) Curriculum, assessment, and instruction 

(2) Professional development 

(3) Behavior management and discipline policies 

(4) School improvement plans, including the analysis of school and student performance data 
to be used to improve student achievement 

(5) Scheduling models that affect the whole school 

(6)    School-wide interventions  for groups of students 

(7) Local school processes for grading and reporting, parent communication, including 
expectations for online communications, and other tasks that enhance student learning. 

(8) Expectations for the work that grade-level, content, and other school teams will 
accomplish 

b. Communication and Openness 
School leadership teams will operate in an open manner and their decision-making processes will be 

communicated to all staff. The elected faculty representative and other MCEA unit members on the 

leadership team serve as a communicators and liaisons with the school’s faculty.  Meetings of school 

leadership teams should be open to any interested staff.  Leadership teams should design and 

implement two-way communication between staff and leadership teams.  
 

As part of the collaborative process, and to increase investment and ownership in decisions, the school 

leadership team will be responsible for gathering input from all faculty (for example, using online 

surveys and Baldrige processes such as energy votes, focus groups, etc.) for use in making decisions 

surrounding the areas identified in A.1.a. 

 

The leadership team is responsible for the following:  

 Discussing issues/topics as a leadership team 

 Discussing issues/topics with teams and/or departments 

 Engaging in effective decision-making processes that provide all stakeholders a voice 

 Reporting such findings from teams/departments back to the leadership team in writing 

 Utilizing findings/data from teams/departments to inform the decisions of the leadership 
team and reporting back to the faculty about how the feedback factored into the process. 
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  c.  Ensuring Collaborative Decision Making 

School leadership teams are expected to be knowledgeable about the nature of decision-making 

in their school, and implement best practices of shared/distributive leadership that will include 

the following: 

 Establishing a shared vision 

 Balancing the emphasis among results, relationships, and processes 

 Increasing investment and ownership of decisions 

 Creating and implementing an action plan 

 Engaging in effective decision-making processes in order to facilitate agreement  

 Building capacity of stakeholders 

 Building leadership capacity  

 Celebrating individual and group successes 
 

School leadership teams also will be responsible for gathering data annually to review the effective 

functioning and efficiency of the leadership team as well as other teams, department, and committees 

in the school.  One or more self-assessment instruments will be provided to leadership teams to assist 

them with this assessment.  This self-assessment information should be provided to the school staff as 

well as the community superintendent and the MCEA UniServ director.  If the leadership team 

determines that there are opportunities to improve the operations of the teams and the decision-

making processes in the school, a conference will be held to consider options for supporting the school. 
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The parties agree that schools and those who work in them are at the heart of improving teaching and learning.  
We expect each school continuously to renew itself and build the capacity of its staff to improve the 
achievement of our students.  The parties agree on the following assumptions about school quality and 
improvement:   

• Decisions about teaching and learning must involve those closest to the teaching and learning process within 
each school community.   

• The school is where people make a difference in the daily life of each student.  Each school community has the 
best information and is in the best position to craft appropriate and effective strategies to improve student 
learning.   

• A continuous improvement philosophy takes the traditional pyramid of leadership and decision making and 
turns it upside down.  Central office positions and departments work to serve the interests and meet the needs 
of those in schools.  In schools, administrators and support staff strengthen the learning process by providing 
supports to teachers to meet the needs of students.   

• Within each school, the critical process of learning takes place in the classroom.  Continuous improvement 
should ensure maximum support for our classroom educators by empowering them with the appropriate 
authority and responsibility to make decisions that will improve teaching and learning. 

• The emphasis on authority, responsibility, and support for the classroom can best be accomplished by 
collaboration and shared decision making in schools.  Collaborative school-based shared decision making brings 
people together who then share responsibility for needed changes and accountability for results. 

 

B.   

The parties agree on the following assumptions:   

At the district level, the Board of Education and Executive Leadership Team are responsible for 
encouraging, modeling and sustaining a culture necessary to support the shared responsibility for 
student achievement.  They must continually articulate core values, reinforce the vision, and 
demonstrate their commitment to a new way of doing business.  The continuous improvement process 
requires that the central administration of the school system supports the needs of students and those 
who work in classrooms and schools.  They are responsible for providing the resources that are needed 
at the school and classroom levels, and also the resources required for the planning, critiquing, and 
assessment of the work of teaching and learning.   
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At the school level, administrators and the staff as a whole are accountable for establishing a learning 
community conducive to the best teaching practices and success for every student.  They have a 
responsibility for managing time and creating opportunities that allow for collaborative problem solving 
and for using a wide range of data so that an environment conducive to analysis and improvement is 
created.  The Professional Learning Communities Institute (PLCI) is one avenue through which schools 
can receive professional development in this area.  MCEA and MCPS will work to expand the availability 
of the PLCI to all interested schools, or in response to major MCPS initiatives.   

At the classroom level, teachers are accountable for the instruction they deliver and the classroom 
environment they create within which every student can succeed.  Teachers implement the curriculum 
aligned with established measures of performance and international, national, state, and local 
standards.  The individual teacher receives training in obtaining and interpreting student data and will 
have the responsibility to use this data to examine his or her classroom strategies and systems.   

2. The Board of Education, administrative and supervisory staff, and teaching staff are ultimately held 
accountable by the public for student performance.  The No Child Left Behind Act of 2001, approved in January 
2002, requires schools to demonstrate adequate yearly progress in achieving state standards for the school as a 
whole and for designated categories of students.   

Schools that do not meet adequate yearly progress may be subject to state and school system interventions.   

3. Standardized test scores provide data that are useful as measures of progress or indicators of deficiencies in a 
school or a classroom.  However, test scores alone cannot constitute a judgment, in and of themselves, about 
the performance of a teacher or the success of a school.  The most important use of test data is to contribute to 
analysis and problem solving for school, teacher, and student improvement.   

4. MCPS administration and the Board of Education have a responsibility to work collaboratively with MCEA, and 
vice versa, to ensure that standardized test scores and other assessment measures are used as tools for the 
improvement of teaching and learning, not simply as ends in themselves. 
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A. Developing and Retaining Highly Qualified Teacher  

To meet the federal quality standards, particularly with regard to schools of greatest need, we agree that a focus 

on effective teaching must be a top priority of MCEA and MCPS.  To be effective with a diverse and challenged 

student population, teachers need a significant repertoire of skills, strategies, and practices derived from 

research about teaching and student learning and the knowledge to match these skills to student instructional 

needs.    

We acknowledge that incentives may be needed to encourage highly qualified teachers to join or remain in the 

workforce at our high needs schools. One of the best incentives for teachers is to understand that they will be 

joining a professional learning community, working with colleagues who are willing and able to collaborate with 

them and support their growth.  MCEA and MCPS recognize the significant leadership that teachers provide in 

the improvement of instructional practice and school quality. Teachers work collaboratively with colleagues and 

administrators to design job-embedded professional development which is focused on student achievement, 

their own professional growth, and the advancement of their profession.  We will develop and encourage 

innovations in professional development and teacher leadership that allow our best teachers to lead and coach 

colleagues for educational improvement.    

Lastly, we acknowledge that National Board for Professional Teaching Standards Certification—the teaching 

profession’s highest distinction—is one of the ways that new and experienced teachers can demonstrate that 

they meet NCLB’s definition of “highly qualified.”  We commit to developing a support system that will 

encourage and sustain applicants and reward recipients of National Board Certification.   

Improving student learning and achievement is the goal for all educators as teachers, principals, and other 

administrators collaboratively plan professional development. All training and development activities are 

directly aligned to support student outcomes and system goals. The best strategy for improving teaching and 

learning is building the capacity of a school to function as a learning community in which professional 

development is job-embedded and is supported with sufficient time and resources.  This comprehensive 

professional program, collaboratively designed, implemented, and assessed, becomes the cornerstone of all 

district operations. 

D. Professional Development   

1. Principles—Professional development is the process by which educators individually and jointly enhance and 

update their knowledge of curriculum, content, and process, and improve their instructional skills and 
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strategies. Enhanced professional development increases effectiveness, builds confidence, morale and 

commitment, and subsequently, the ability to improve the quality of education of all students in MCPS.   

The parties agree on the following assumptions about professional development:  
• Successful professional development programs, activities and plans must be focused on student 
learning and achievement.  
• Professional development should be continuous, focused on research-based best practices, and 
include job-embedded opportunities,   
• School climates that promote professional learning and growth provide opportunities for collaboration 
and dialogue around student and teacher work for the purpose of improving student achievement.  
• The professional learning community is responsible for collegial growth and support with the 
understanding that professionals have each other's best interest at heart. 

 
2. Choice of Professional Development Activities   
Professional development can take many forms, depending on the Professional Development Plan (PDP) of the 
individual educator. Examples of professional development options are provided in the PGS Handbook.  MCEA 
unit members, in collaboration with their administrators and staff development teacher, will determine the 
forms of professional growth and development appropriate for meeting the goals of the PDP. 
 
E. Time and Resources for Professional Development        

1. Recognizing the need for maximizing available instructional time for students, time for professional 
development is provided using a variety of options either within the work day or beyond the work day, 
as collaboratively determined by the school leadership team.   
2. When the professional development activities take place during the work day, time may be provided 
by—   

• Flexible grouping and scheduling  
• Use of technology, e.g., distance learning with use of video and TV transmissions  
• Use of substitutes • Team or department meeting times  
• Staff meeting times  
• Other options as determined by the local school leadership team 
 

F. Teacher Leadership   
The parties agree on the following assumptions about teacher leadership:   

• We face a pressing challenge to increase the number of experienced, highly skilled teachers teaching 
in our neediest schools  
• Skillful teachers have a profound and positive impact on improving the practice of peers  
• Many of our most skilled and experienced teachers desire to provide leadership in their schools 
without leaving classroom teaching 
 

Given those assumptions, MCEA and MCPS are committed to creating a variety of opportunities to recognize, 
reward, and encourage mastery and leadership in teaching and to encourage our master teachers and teacher 
leaders to contribute to the improvement of our schools, especially our highest needs schools. 
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MCPS/MCEA/SEIU/MCAAP 

COLLABORATIVE COMPACT ON SCHOOL CLIMATE 
August 2010 

Excerpts 
Preamble:  In order to better ensure a positive workplace, to promote a vibrant learning environment and to further 

student achievement, the parties (MCPS, MCAAP, MCEA and SEIU) enter into this Collaborative Compact. The parties to this 

Compact are committed to creating and maintaining a respectful and productive MCPS workplace at all work sites.  

Statement of Purpose: The purpose of this Compact is to set forth those behaviors that we expect of ourselves and each 

other in workplace interactions and at all MCPS work sites, regardless of whether those sites are determined to have 

climate issues as further defined below. Adherence to the standards set forth in this Compact is expected of all 

stakeholders and representatives, whether site-based or otherwise, who work at or with sites. We agree to work together 

collaboratively, expeditiously and deliberatively to effectively address climate issues in MCPS sites and to abide by the 

following Behaviors and Procedures/Processes. 

Expected Elements of Behavior: The following Elements of Behavior are expected of all stakeholders and representatives 

working at or with MCPS. We agree to do the following:  

1. Recognize that all stakeholders have ownership, stewardship and responsibility for creating a positive climate and 
resolving climate issues.  

2. Adhere to the Expected Behaviors set forth in the Organizational Culture of Respect Compact. 

3. Assure that the actions of all stakeholders and representatives foster trust, openness/transparency, positive 
relationships, open communication, collaboration/teamwork, positive morale and effective conflict management 
and dispute resolution. 

4. Encourage all stakeholders to take ownership and responsibility to raise their concerns and to engage in honest, 
direct and effective communication.   

5. Encourage, honor and respect multiple viewpoints with no negative consequences. 

6. Assume good intentions of other stakeholders.  

7. Communicate with all stakeholders through multiple mediums in a timely manner. 

8. Involve all stakeholders in the decision-making process appropriate to the scope of authority within the individual 
site. 

9. Handle issues, problems and/or disputes face-to-face through dialogue at the lowest level possible using expected 
behaviors and agreed-upon processes and procedures as set forth in this Compact.   

10. With regard to leadership at individual sites:  

a) Hold meetings at the beginning of each school year with the Administrator, Elected Faculty Representative 
(EFR) and Elected Supporting Services Representative (ESR) at sites that have them.   

b) Develop leadership team meeting agendas jointly with input from all staff. 

c) Ensure the use of facilitative leadership skills at all meetings. 

d) Ensure that leadership teams develop, in an open and transparent manner and in conjunction with all 
stakeholders, a process to share, review and analyze the results of the climate survey. 

e) Ensure that the leadership team develops a plan to address issues identified in climate surveys or any other 
surveys or forms of feedback.  


